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potrebné prekonat’. Technologické bariéry, nedostatok odborného vzdelavania pre
pedagogov a potreba zabezpecit’ kvalitu a relevantnost’ vzdelavacieho obsahu su len
niektoré z nich. Je nevyhnutné, aby vzdeldvacie inStitucie, tvorcovia politik a
spolo¢nost’ ako celok spolupracovali na rieSeni spominanych problémov. Investicie
do technickej infraStruktiry, odborného rozvoja pedagdgov a vytvarania kvalitnych
vzdeldvacich materialov si kI'icové pre uspeSnt implementaciu tychto metdd»[13; 5,
s. 59].

Celozivotné vzdelavanie podporované inovativnymi pedagogickymi pristupmi
nie je len o ziskavani novych vedomosti a zrucnosti. Ide o vytvaranie kultury
neustdleho uc€enia sa, ktord podporuje osobny rast, socialnu inkliziu a ekonomickt
prosperitu. V ére, kde je zmena jedinou istotou, je schopnost’ ucit’ sa a adaptovat’ sa
najcennejSou zrucnostou. Preto je dolezité pokraCovat’ v hl'adani a implementacii
novych a efektivnych sposobov vzdeldvania. Podpora inovacii v pedagogike je
investiciou do budlcnosti jednotlivcov aj spolo€nosti ako celku. Tym, Zze
zabezpecime pristup ku kvalitnému vzdelavaniu pre vSetkych a podporime kulturu
celoZzivotného ucenia sa, mdéZzeme pripravit' jednotlivcov na vyzvy buducnosti a
vytvorit’ spolo¢nost’, ktord je odolnd, inkluzivna a prosperujtca. Pristupy su viac nez
len trendom; si nevyhnutnou reakciou na potreby dnesného sveta. Ich uspesna
implementécia si vyzaduje spolo¢né Usilie, odvahu experimentovat’ a otvorenost’ voci
zmene. S tymto pristupom mézeme vytvorit’ vzdeldvaci systém, ktory je pripraveny
Celit vyzvam 21. storoCia a zabezpecit, Ze kazdy jednotlivec ma moZznost’ naplno
rozvinut’ svoj potencial.
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AmnreJina I'aadanaiok,
3100yBa4 Apyroro (MaricTepchbKoro) piBHs BUIIO1 OCBITH
Kadeapu OCBITOJIOT] 1 TIearOTiKH,
3axiTHOYKpaiHChbKUI HAI[IOHATBHUIN YHIBEPCUTET
HayxoBuii kepiBHUK — Okcana [Tucapuyk,
KaHJIUJAT MEeJaroriYHuX HayK, JOIICHT,
JOIIEHT KadeapH OCBITOJIOTII 1 ITeIaroTiKH,
3axiTHOYKpaiHCHKUH HAIllOHATBHUMN YHIBEPCUTET
ITPOBA JISVIBHICTD IK OCHOBA PO3BUTKY EMOIIMHOI'O
IHTEJIEKTY JOWKIJBbHAT
EmouiifHuli 1HTENEKT € BaXKJIMBOIO CKJIAJOBOIO OCOOHMCTICHOTO PO3BHUTKY
JTUTUHYU, SKa BU3HA4Ya€ ii 3JaTHICTh PO3YMITH Ta KEpPyBaTH CBOIMHU €MOIIISIMH,
YCBIIOMJIIOBAaTH MOYYTTS I1HUIMX, OyAyBaTH TapMOHIWHI CTOCYHKH 1 BHUPIIIyBaTu
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koH(pmikTH. OcoOnuBe 3HaueHHS Mae (POPMYBaHHS E€MOIINHOTO IHTENEKTY Y
JOTIKITFHOMY BIIli, KOJIM 3aKJIa/Ial0ThCSI OCHOBH COIIAJILHOT B3a€EMOJIT Ta €MOIIHHOT
caMoperyisii. Y 1boMy KOHTEKCT1 IrpoBa AISUIbHICTh € Halle(heKTUBHIIIUM 3aC000M
JIJISL PO3BUTKY €MOIIIHHOI chepr TUTHHH, OCKIJIBLKHM BIAMOBIAE 11 IPUPOIHIN TTOTPeOi
B IMI3HAHHI CBITY Yepe3 Ipy.

I'pa nmo3Bosisie TUTHHI BUILHO BHUCIJIOBIIOBATH CBOI €MOIII Ta JOCHIIKYBaTH
pI3HI eMOIlllHI cTaHu B Oe3neyHux yMoBax. CIOKETHO-pPOJIbOBI IrpU, HANpPUKIAL,
CIPHUSIOTh PO3BUTKY €MIIATIi Ta 3/IaTHOCTI JI0 pO3Mi3HaBaHHA emoIlii. Jlitu, Oepyuun
Ha cebe pi3HI poi, MePEKMBAIOTH €MOIIiifHI CUTyallli, 10 AOMOMarae iM Kparie
3pO3yMITH MMOYYTTS 1HIIMX 1 BYNTHCS pearyBaTh HAa HUX BIAMOBITHUM YHUHOM. IFpI/I 3
NPABUJIAMH  PO3BUBAIOTH  HABMYKH CAMOKOHTPOIIO T2 caMoperyJI;qu Kl €
BXJIMBUMHU CKJIQJJOBUMHU €MOITIHHOTO 1HTENEKTY. IrpoBi TEXHOJIOTII TaKOX MOXKYTh
BKJIIOYaTH BUKOPUCTAHHS Ka30K, JISUIBKOBOTO TeaTpy Ta TBOPYMX 3aB/AaHb.
Kaskorepanisi 703BoJII€ TUTUHI BipearyBaTd Ha CBOi MEpEeKUBaHHS 4epe3 oOpasu
Ka3KOBHX Te€poiB, TOAl SK TeaTpali30BaHl IrPU CTBOPIOIOTH MOMKJIMBOCTI JIs
EKCIIEPUMEHTIB 3 PI3HUMH eMoIliiiHuMu ctaHamu [4, c. 45]. Apr-Teparmis, ska
0a3yeTbcsi Ha TBOPYOMY CaMOBUPAXKEHHI, JIO3BOJISIE JIUTHUHI Yepe3 MaJtoBaHHS,
JIIIJICHHS Y4 1HII BUIWA TBOPYOI MIsUTBHOCTI HE JIMIIIE BUCJIOBIIIOBATH CBOI €MOIIii, aje
M yCBIJOMITIOBATH iX.

IrpoBa AiSUIBHICT TaKOXK € €(PEKTUBHUM I1HCTPYMEHTOM JUI TOAOJIaHHS
CTPECOBUX CHUTyallil. Y KpPU30BUX yMOBaxX TIpa JoloMarae JAUTHHI BHOpaTUCS 3
NEpeKUBAHHSIMU Ta aJanTyBaTuCs 10 3MiH. Hampuknan, mig dYac CKIQTHHX
COLIIAIBHUX YW CIMEMHMX OOCTaBHH IIpM MOXYTh CTard CHOCOOOM TNEpepoOKHU
HEraTUBHUX €MOLIH 1 MOIIYKY BHYTPIIIHbOTO Oanancy [1, c. 35].

[legaroriuHi TEXHOJIOT1I, SIKI IHTETPYIOTh ITPOBY JISJIbHICTh B OCBITHIN MPOIIEC,
COpPUSIIOTh TaPMOHIMHOMY PO3BUTKY €MOILIHOTO 1HTENeKTy. BaxinBowo € poiib
BUXOBATeNsl K (acuiiTatopa, SKUH CTBOPIOE CIPHSTIMBE CEPEIOBHINE IS TPH,
CTIOHYKAa€ JiTeld 70 EeMOIIHHOTO CaMOBUPAKEHHS Ta JONoMarae aHaji3yBaTh
emortriitHi cutyartii. [legaror Takox Mae 1eMOHCTPYBaTH BIACHUIN MPUKIIAl €MOIIHHOT
CTIAKOCTI Ta MATPUMKH.

3HaYHUN BHECOK y PO3POOKY METOAMK PO3BUTKY €MOIIMHOTO 1HTEJIEKTY depes
rpy 3po0JeHO yKpaiHCBKUMH HayKoBIsSIMH, 30kpeMa O. IMTucapuyk. ¥ cBoix mparsx
BOHA JOCIIKYE CHenupiKy eMOIIITHOTO PO3BUTKY JITEH Ta POJib TPH K MPOBIAHOTO
METOy B JOMIKUIBHOMY Bimi. 30KpeMa, aBTOpKa TMIJAKPECTIOE BaKIUBICTDH
BUKOPHCTAHHS 1HHOBALIITHUX ITPOBUX TEXHOJIOTIM, SIKI CHPSIMOBaHI Ha PO3BUTOK
€MOI[IAHOI rPaMOTHOCTI, €EMIIaTIi Ta CoLlaIbHUX HAaBUYOK [3, c. 125].

TakuM YWHOM, irpoBa MJiSJIBHICT € OCHOBHHMM I1HCTPYMEHTOM PO3BHUTKY
eMOLIIIfHOrO iHTeNeKTy y JiTeil JOWIKIILHOTO BiKy. Ii BHKOPHCTAHHS CIIPHSE
(GhOpMyBaHHIO Y AUTHHH 3IaTHOCTI O YCBITOMIICHHS 1 PETYIISIT €MOIIiH, emMmarii Ta
COIllaJIbHOI ajanTallii. 3Bakaloul Ha Cy4dacH1 OCBITHI BUKJIMKH, THTErpallis irpoBUX
METOJUK Yy TEJaroriuHui MPOIEC TOMIKUIBHUX 3aKJaiB Ma€ CTaTH MPIOPUTETHUM
3aBJAaHHAM JUISI BUXOBATENIB 1 IIE€4Aroris.
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DEVELOPMENT AND SIGNIFICANCE OF MANAGEMENT CULTURE IN
EDUCATION

The evolution of management culture in the field of education is a process
deeply intertwined with the broader developments in society and the economy. It did
not emerge suddenly but gradually took shape as the complexities of educational
systems expanded and the demand for higher standards of quality grew. Since the
mid-20th century, the rapid pace of industrialization and informatization has brought
about profound transformations in social organization and management practices.
These shifts inevitably influenced the education sector, which began to prioritize the
scientific and effective management of its operations. Traditional experience-based
methods of managing schools became insufficient in addressing the expanding scale
and intricacies of educational institutions. This necessitated the adoption of modern
management theories such as system management and goal-oriented management,
concepts originally designed for enterprises.

This cultural shift toward management in education was further fueled by
advancements in disciplines such as psychology and education science. Research in
cognitive psychology provided insights that improved instructional design and
student learning management, while theories of organizational behavior offered
frameworks for optimizing school structures and personnel management. Moreover,
globalization introduced an unprecedented level of interaction among educational
systems worldwide. This exchange of ideas and best practices contributed
significantly to the rise of a shared management culture in education, allowing
institutions to learn from one another and innovate collaboratively.

The significance of this transformation is profound. One of the most notable
impacts of management culture in education is the improvement of educational
quality. Through the establishment of scientific quality management systems,
educational institutions are better equipped to define clear goals, streamline teaching



